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CHAPTER - I 
i ^-?-.?_2-5-H-9 T I 0 N 
Pestalozzi defines education "as the natural, 
harmonious, and progressive development of man's innate 
powers." 
Man is endowed with certain inborn powers and 
capacities and the task of education is to bring about 
the development of these powers. Education is both retro-
spective and prospective. It is both conservative and 
progressive. Education transmits the culture of one 
generation to another. 
Education has an acculturating role,It develops 
manpower for different levels of the economy. 
In our national perception education is essenti-
ally for all. This is fundamental to our all round 
development, material and spiritual. 
In short, education is a unique investment of 
the present and into the future. 
Role of Education 
To achieve the multiple but interdependent goals 
of personal, economic, social, political and cultural 
development. It is necessary to make appropriate provision 
for integrated programmes of education for people. Who 
happen to be living at different levels of personal 
and economic development, possessing different linguistic, 
social and cultural attributes.Such programmes will have 
to have a common core curriculum to strengthen unity. 
Within diversity and also to facilitate mobility from 
one part of the country to another. 
To enable the education system to play its role 
effectively in the process of national development, 
along democratic lines, it is essential that besides 
ensur.fog that all people get the benefit of education, 
it should also be arranged that the level of educational 
attainments among people would not be too desperate 
between sexes, among social groups and across geographi-
cal regions. 
Duration of Primary & Secondary Education 
Interms of the structure of elementary education 
in the country, while i^ most of the states the pattern 
is five years of primary education followed by three years 
of middle (5 + 3), in some states the pattern is 4 + 3, 
or even 4 + 4 . 
o 
Primary Education 
Education has a big role to play in the life of 
every person of a nation. On the other hand primary edu-
cation is the back bone of the educational pattern of a 
country* No pattern of education can be successful so 
long it does not have a sound primary educational system. 
Secondly primary education prepares the child 
for secondary and higher education which is ahead of 
him. The child starts interacting with the social environ-
ment around him that helps him to adjust to real life 
situations. In order to create these qualities, some sort 
of compulsory education upto a particular stage should 
always be given. For the realisation of this aim, it was 
laid down in the constitution of India under Article 45" 
The states shall endeavour to provide within 
a period of ten years from the commencement 
of this constitution for the free and compulsory 
education for all children until they complete 
the age of fourteen years"^. 
The Present situation 
Provision of free and compulsory education to 
all the children until they complete the age 
of 14 years is a Directive principle of the 
constitution. Determined efforts have been made 
since independence towards the achievement of 
1. "Current Problems of Indian Education", by Singh 
and Singh. 
Krishna Brothers, Holi Bazar, Amritsar. . 
t h i s goa l . Between 1950-51 and 1984-85 the 
number of primary schools increased from 
approximately 2,10,000 to approximately 
5,20,000 and the number of upper primary 
schools from 30,600 to 1,30,000. Even so , 
an acceptably large number of hab i t a t i ons 
are s t i l l without primary schools and near ly 
one th i rd of the schools in ru ra l areas have 
only one teacher . The emphasis so fa r has 
been on enrolment of chi ldren approximately 
95% children in 6-11 age group and 50% c h i l -
dren in 11-14 age group are enrol led in 
schools , the corresponding figure for g i r l s 
being 77% and 36% r e s p e c t i v e l y . However 60% 
chi ldren drop out between c lasses I-V and 
75% between c l a s ses I - V I I I . In urj^an areas 
there i s overcrowding in schools and the 
condit ion of bu i ld ings , furni ture f a c i l i t i e s 
and equipment i s unsa t i s f ac to ry in almost a l l 
p a r t s of the country . Rapid expansion, which 
was not accompanied by su f f i c i en t investment 
of resources , has caused a d e t e r i o r a t i o n in 
academic s tandards"^ . 
Secondary Education 
Secondary educat ion, as a t p resen t , understood 
in India , i s half way between Primary education and 
Universi ty educat ion. On the one hand, i t i s a l ink with 
elementary education and, on the other , i t leads up to 
un ive r s i ty educat ion. This means t h a t in some ways, i t i s 
an extension of some s t u d i e s , beginning a t the primary 
s tage , and in other ways, i t i s preparat ion for higher 
course of s tudy . 
1, '•Natiooal Policy on Education 1986 (Programme of Action) 
Govt, of India , Minis try of Human Resource Development, 
Dept t . of Education New Delhi , Nov,1986. p . 9, 
Present S i tua t ion 
••There were 56323 secondary/higher Secondary 
school and 1,23,000 uppeir primary schools 
in 1983, This would give a r a t i o of l j 2 . 5 . 
The enrolment a t secondary leve l was 97,45# 
519 and a t higher secondary leve l - 51,01,435 in 
1983. There are unserved areas in the country 
where thejre i s no school for 10 to 20 kms l i ke 
in some t r i b a l a r eas , d e s e r t or h i l l y areas 
where the low densi ty of population does not 
allow enough chi ldren to be e n r o l l e d . An area 
may a l so be unserved though near a school 
i f a physical b a r r i e r l i ke r i v e r or mountain 
separa tes i t " ^ . 
Essen t ia l F a c i l i t i e s a t the Primary Stage 
1. Teachers* equipment 
i) Syllabus 
ii) Text books 
iii) Teacher's Guides 
2. Classroom teaching materials 
i ) Maps ( D i s t r i c t , S t a t e , Country) 
i i ) P l a s t i c globes 
i i i ) Educational Charts 
3. Play materials and toys 
i) Wisdom blocks 
ii) Surface tension 
iii) Bird and Animal Puzzle 
1. "National Policy on Education" 1986(Programme of Action) 
Govt, of India, Ministry of Htiman Resource Development, 
Deptt. of Education, New Delhi, Nov. 1986, p.23. 
iv) Animal world 
v) Balance and Weights 
vi) Magnifying Glasses 
vii) Magnets 
viii) Measuring tape 
ix) Cleanliness, Nutrition, language & Number 
charts. 
4. Games equipment 
i) Skipping Rope 
ii) Balls - Football 
Volleyball 
Rubber Balls 
iii) Air Pump 
iv) Ring 
v) Swing rope with tyre 
5. Primary science kit 
6. Mini Tool kit 
7. Two in one audio equipment 
8. Books for Library 
i) Reference Books - Dic t ionar ies Encyclopaedia 
i i ) Chi ldren ' s Books (a t l e a t 200) 
i i i ) Magazine, Journals and news papers for teachers 
and Children. 
9. School Bell 
10. Musical Instruments 
Dholak or Table 
Harmon liam 
Mankira 
11. Contingency money with teacher 
12. All weather classrooms 
i) Classrooms 
ii) Toilets - one for boys and one for girls 
iii) Mats and furniture for students and teachers, 
13. Black Board 
14. Chalk and duster 
15. Water facility 
16. Trashcan. 
Problems of Indian Education 
The Changing purposes in elementary Education 
An atmosphere of change prevailes elementary educa-
t i o n . If we look a t elementary schools for evidence of 
change we find a mixture of yesterday, today and tomarrow. 
New mate r ia l s and approaches are l i k e l y to be found in te r -
mixed with l e s s recent t rends and reac t ionary re tu rns to 
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the "good old ways" of the "good old days" . 
In 1920's psychology began to exerc i se a cons i -
derable influence on elementary curriculum and methodology. 
Education a f t e r independence 
Since independence we have achieved g rea t success 
in the development of education in Ind ia . 
The l i t e r a c y r a t e has gone up to 36.23% as compared 
to 14% in 1947 ' . S imi lar ly , the educat ional expenditure 
has a l so gone up. 
In 1947 t o t a l educat ional e35)enditure was Rs. 57 
c r o r e s . Today educat ional expenditure i s 8506,62 c r o r e s . 
In 1947, we had only 17 u n i v e r s i t i e s as agains t 
140 today. 
Equity, and equa l i t y have been the marked feature 
of var ious commissions. 
Framers of our c o n s t i t u t i o n have given due importance 
to educat ion . 
The preamble of the cons t i t u t i on of India s t a t e s : 
"we the people of India, having solemnly resolved 
to constitute India into a sovereign Democratic, secular 
and socialistic republic and to secure to all its citizens" 
Justice - Social^ economic and political. 
Liberty - of thought/ expression belief and worship. 
Equality of status and opportunity; and to promote 
among them all, 
Fraternity , assuring the dignity of the individual and 
the unity of the nation. In our constituent 
assembly this twenty sixth day of November 
1949, to hereby adopt, enact, and give to 
ourselves this constitution." 
1, Indian Constitution - As queted by S. Saxena, Sociolo-
gical perspective in Indian Education, New Delhi, 
Ashajanak Prakashan (1975) P. 36. 
Educational Development from 1951 to 1985-86 
10 
S.No. I n s t i t u t i o n s 1950-51 1960-61 1970-71 1980-81 1985-86 
1. Primary 
1 1 . Middle 
i l l . High/Higher Sec. 
2 . Enrolment(in thousand) 
1. Primary(I-V) 
ii. Middle ( V/-VIII) 
ill. High/Higher Sec. 
209671 330399 408378 485538 529392 
13596 49663 90621 116447 138687 
7288 17257 36738 51594 67706 
19153 
3120 
1481 
34994 
6705 
3483 
57045 
13315 
7167 
72688 
19846 
11281 
86683 
27201 
14916 
3. Expenditure (Rs. in crores) 
1. Plan 20 
11. Non Plan 
ill. Total 
94 
114 
90 
254 
344 
115 
1003 
1118 
520 
3226 
3746 
800 
6374 
7174 
1. J.P. Nalk (1928) 
2. Education commission (1964-66) 
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EDUCATIONAL DEVELOPMENT 
/ Growth of I n s t i t u t i o n s : 
i ) During the l a s t t h r e e and a h a l f decades i . e . l 9 5 0 -
1985 the number of e d u c a t i o n a l i n s t i t u t i o n s in Ind ia 
has i n c r e a s e d from 23 l a k h s t o 6.9 l a k h s - a t h r e e 
fold i n c r e a s e , A l a r g e number of t h e s e i n s t i t u t i o n s 
(5.04) l a k h s / c o n s t i t u t i n g 73 p e r c e n t of t o t a l educa-
t i o n s i n s t i t u t i o n s , a r e p r imary s c h o o l s . Over the 
p e r i o d 1950-83 , they r e g i s t e r e d an i n c r e a s e of 2 .4 
t i m e s , y i e l d i n g a common growth r a t e of 2.8% p e r 
annum. However, the r a t e of growth of pr imary s c h o o l s 
has been s lowing down d u r i n g the r e c e n t y e a r s , 
i i ) The number of middle s choo l s i n c r e a s e d from 13,4 
thousands in 1950-51 to 123.3 thousand in 1982-83, 
Thus r e g i s t e r i n g annual i n c r e a s e of 7.2 p e r c e n t . 
Whereas in 1950-51, t h e r e was one middle school fo r 
every f i f t e e n p t imary s c h o o l s . This r a t i o had improved 
to 1 J 4 in 1982-83 . Thus, du r ing the 19 50-83 per iod* 
the number of i n s t i t u t i o n d e a l i n g wi th e lementa ry 
e d u c a t i o n i . e . pr imary and middle s c h o o l s t o g e t h e r 
i n c r e a s e d from 2.23 l a k h s t o 6.27 l a k h s , y i e l d i n g on 
annual growth r a t e of 3 .3 p e r c e n t . 
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i i i ) In the year 1950-51 there were only 7,300 Secondary/ 
higher secondary school in the country whereas in the 
year 1982-83 the number of such i n s t i t u t i o n s had 
increased to 52,279. Thus the nurrber has been growing 
a t the r a t e of 6.3 percent per annum. I t i s important 
to note t h a t the growth in the secondary/higher 
secondary i n s t i t u t i o n s has been l e s s e r than t h a t in 
the case of middle schoo l s . Whereas in 1950-51. There 
was a secondary school for each 1,84 middle school. 
This r a t i o changed to 1:2.5 by the year 1982-83. 
However a l l the secondary/higher secondary schools are 
not of a uniform p a t t e r n . Some of these follow new 
p a t t e r n of 10+2 (6,030), while o thers are old pa t t e rn 
secondary schools (3,473) But the bulk of these 
i n s t i t u t i o n s are high schools (42,776). Maharashtra 
and Andhra Pradesh alone have about 22 per cent of 
these i n s t i t u t i o n s . 
Enrolment 
The t o t a l population of s tudents increased fran 
2.8 crores in 1950-51 to 11.4 c ro res , in 1982-83, y ie ld ing 
a growth r a t e of 4.5 percent per annum. 
When one examines the in te r -census enrolment r a t e s 
from 1951 to 1981 for each decade, i t i s found t h a t the 
growth rate for primary education was 6.2, 5.0 and 2.5 
for the fifties,'six and the 'seventies respectively. 
Equalization of Educational Opportunity 
One of the important social objectives of education 
is to equalize opportunity, enabling the backward or under-
privileged classes and individuals to use education as a 
lever for the improvement of their condition. 
i) Inequalities of educational opportunities arise in 
various ways. It is sometimes not fully appreciated that 
there are at present glaring imbalances of educational 
developments in the states show wide differences are found 
between the districts. To remove such inequalities, deli-
berate policies of equalization of educational opportunities 
and educational development in the different districts 
will have to be adopted. 
ii) Another cause of inequality of educational oppor-
tunity is the poverty of a large section of population 
and the relative affluence of a small minority. 
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Problems of Indian Education 
Today we are independent. But despite political 
independence, have we become really independent? And, 
if we have not, then why? The reason for this is that 
our educational system has not broken from tradition, 
its basis is the system employed in the time of our 
sla\rery. Besides, we have also had to face nxomerous 
problems in the educational sphere. In this period of 
crumbling 'belief and faith, not only our country but 
the entire world has all sense of direction. As a result 
the older generation wants to be down the rising gene-
ration, breaking completely from tradition. We are 
finding it difficult to discover the path of synthesis 
and harmony. At least apparently, there is no possibility 
of arriving at a compromise. 
1. Bhatnagar, S. "Indian Education" Today and Tomarrow", 
International publishing House Meerut, U.P, India 
First Edition, 1983. 
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Delimifeatlon 
The inves t iga to r was confined only to the students 
studying In schools of c i v i l l i n e s area of Al igarh . Other 
areas could not be include because of pauc i ty of time and 
resources . The educat ional survey includes the co l l ec t i on 
of data of m i n o r i t i e s ' education in var ious a spec t s . 
The course of M.Ed, i s of only one yea r . Due to 
the l imi ted tiir;e, energy, money and means the survey of 
whole country, or s t a t e i s a huge t a sk . 
The presen t study i s l i k e to c o l l e c t the data of 
minori ty managed educat ional i n s t i t u t i o n s in ce r t a in p a r t s 
of Al igarh . 
The data might p e r t a i n to locat ion and u t i l i z a t i o n 
of educat ional methods, t e x t books and other i n s t r u c t i o n a l 
m a t e r i a l s , school personnel , innoration p r a c t i c e s , cos t 
of educat ion, school bu i ld ings e t c . 
1 . Buch. M.B. "A survey of Research in Educat ion". 
Baroda cen t re of Advanced s tud ie s in 
Education. 
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CHAPTER - II 
MINORITIES EDUCATION 
Article 29 and 30 guarantee the right of minorities 
to conserve the language, script and culture and to 
establish and administer educational Institutions of their 
choice wheather based on religion or language, so far as 
linguistic minorities are concerned the following constitut-
ional guarntees have been provided which re In addition to 
articles relating to fundamental rights In part III of 
the constitution j 
I) Article 29, Protection of Interests of minorities. 
(a) "Any section of the citizens residing in the inter-
territory of India or any part thereof having a distinct 
language, script or culture of its own shall have he 
right to conserve the same", 
(b) "No citizen shall be denied admission into any educa-
tional institution maintained by the state or receiving 
aid out of State funds on grounds only of religion, race, 
caste, language or any of them", 
II) Article 30 { Right of minorities to establish and 
administer educational institutions. 
(a) "All minorities whether based on religion or language 
1,2,3 J"Programme of Action" New Education Policy 1986. 
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shall have the right to establish and administer 
educational institutions of their choice". 
(b) The state shall not in granting aid to educational 
institutions discriminate against any educational 
institution on the ground that it is under the mana-
gement of minority, whether based on religion or 
language, 
±i^±) Article 360 A t Facilitates instruction in mother 
tongue at primary stage. 
(a) It shall be the endeavour of every state and of every 
local authority within the state to provide adequate 
facilities for instruction in the moiiher tongue at 
the primary stage of education to children belonging to 
linguistic minority groups• and the President may issue 
such directions to any state as he considers necessary 
or proper securing the provision of such facilities. 
The implementation of the above guarantees has 
been uneven although the various. Conferences of 
Education Ministers, Government of India memorandum of 
1956 as also the statement on languages in 1958., 
have been laying emphasis on the special treatment 
to linguistic minorities. 
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2« According to 1981 census the religious minorit ies 
consti tute about 17,4% of the population of which Muslims 
are 11.4%, chris t ians 2.4%, Sikhs 2%* Buddhists 0.7%, 
and Jains 0,5%, Ministry of Home affairs have identified Musi 
'ims and Neo-Buddttists as educationally backward a t 
national l eve l . I t was agreed that the s t a te Governments 
may also identify other groups which are educationally 
backward a t the s ta te l eve l . Special effor ts need to 
be taken to bring these educationally backward minorities 
a t par with the r e s t of the society and to make them 
part ic ipate fully in the national developmental a c t i v i t i e s . 
3. The National Pelicy on Education t 1986, s t a tes the 
following regarding education of minorities vide para 
4,8 of the documentI "Some minority groups are educa-
t ional ly deprived or backward. Greater at tent ion wil l be 
paid to the education of these groups in the in te res t 
of equality and Social Jus t i ce , This will natural ly 
include the const i tut ional guarantees given to them 
to es tabl ish and administer the i r own educational i n s t i -
tut ions, and protection the i r languages and cu l ture . 
Simultaneously, objectivity wil l be reflected in the 
preparation of text books and in a l l school a c t i v i t i e s , 
and a l l possible measures wi l l be taken to promote 
19 
an In tegra t ion based apprec ia t ion of common na t iona l 
goals and ideals^ in conformity with the core curr iculum. 
Bhasing the Targets* s t r a t e g y . Envisaged and P r i o r i t y 
Measures t 
a) Programme for 1986-67 t 
The on-going programmes of the Department of 
Education which would continue in 1986-87 are s 
i) Imparting of (technical s k i l l s through the 10 
community polytechnics s e t up in a reas of predominent 
minor i ty concen t ra t ion . 
i i ) Programme of evaluat ion of t e x t books from the 
stand po in t of na t iona l in tegra t ion cu r r en t l y under-
taken by NCERT. 
i i i ) Or ienta t ion programmes for pr incipals /managers and 
t r a i n i n g programmes for teachers of minori ty educa-
t i ona l i n s t i t u t i o n s to be taken up by NCERT in a 
phased manner. 
iv) Univers i ty Grant Commission's scheme of giving 
a s s i s t ance to Un ive r s i t i e s / co l l eges for s t a r t i n g 
coaching c lasses for s tudents belonging to educa-
t i o n a l l y backward m i n o r i t i e s . 
20 
(b) Programme to be Implemented During Remaining Three 
years of the Seventh Plan Viz 1987-88 to 1989-90 j 
The above schemes with supportive funding will 
be extended during the remaining years of the seventh 
plan. 
The NCERT, Ministry of welfare and the Department 
of Education have been having dialogue with the Vice-
chancellors of the Universities of Aligarh, Jamia Millia 
Islamia, Kashmir, Marathwada and osmania Universities, 
for setting up of resource centre which would provide 
training and guidence to minority educational institutions 
situated near these centres. The scheme of setting up of 
such centres is at present under consideration of the 
Ministry.A proposal amounting to Rs. 65 lakhs has been 
made for the seventh plan period for setting up of these 
Resource centres. The scheme of community polytechnics 
would also be extended to include five more polytechnics 
in the minority concentration areas during the seventh 
plan period. 
(c) Long Term Programme 
Early Childhood and Trad i t iona l Schools Education 
Ef fo r t s w i l l be made to teach Science, Mathematics, 
and English on voluntary b a s i s in i n s t i t u t i o n s imparting 
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instructions in Traditional schools. Early childhood 
Education centres wherever possible will be set up in these 
schools and in areas pre-dominantly inhabited by education-
ally backward minorities. Socially useful productive work 
will also be introdiiced in these institutions. A central 
scheme of assistance will be prepared by the Department 
of Edxacation for this purpose 
Primary Education 
4) Institutionlised system for compilation of statistical 
information required by commissioner for linguistic 
minorities regarding educational facilities. This 
would be done by State governments. 
ii) Eliminating delay in sanctioning of linguistic 
minority teachers* posts and appointment of teachers 
by delegation of powers to District collectors. Action 
will be taken by the state Governments. 
iii) survey on availability of text books in minority 
languages and setting up of printing p. facilities in 
minority languages. Action will be taken by the 
state Government. 
iv) survey on availability of teachers* training facilities 
for teachers in minority languages and measures to 
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to enhance such capacity wherever necessory. Action 
wdll be taken by the state Governments. 
v) Efforts will be made to utilise 15% of the curricular 
time for training in local crafts/trades and to arrange 
evening classes for children of artisans agricultural 
labourers. 
Middle and Higher Secondary Education 2 
i) A scheme for in service training from minority 
institution teachers in science. Mathematics, Social 
Sciences, English and career guidence, through SCERT 
and other resource centres and state career guidence 
institutions. At present the NCERT. The proposal 
is to extend this activity through NCERT and other 
above mentioned institutions. 
ii) A scheme for orientation courses for Managers and 
Principals of minorities institutions in modern educa-
tional techniques by NCERT. This is being done by 
NCERT at present on a small scale. 
iii) Scheme of appointment of regional language teachers 
in minority institutions for national integration 
and for implementation of the Three Language Formula. 
This will be done by State Governments. 
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v) A scheme for remedial coaching in minority managed 
educational institutions. This will be done by state 
Governments. 
vi) Minority managed educational institutioas will be 
given a fair representation in the scheme for 
computer literacy in school education. 
vocational and Technical Education t 
i) Provision of vocational courses in higher secondary 
schools specially catering to educationally backward 
minorities. 
ii) Ensuring that in all the programmes on technical and 
vocational education included in the policy, minority 
run institutions derive full benefit. 
iii) Setting up crafts training institutes in identified 
minority artisan concentration blocks, with 80% seats 
for artisans* children. 
womens* Education 
i) As the women literacy and the girls enrolment is 
lowest among educationally backward minorities, in 
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in the schemes of opening of g i r l s schools» appoint-
ment of lady teachers, opening of g i r l s hostels* 
and providing of incentives in the form of mid-day 
meals, uniforms e t c . Minorities needs should be fully 
met* 
i i ) A production-cum-training centre for c raf t s exclusively 
for g i r l s preferably with women instructors to the ex-
tent possible in each of the identified minority 
concentration d i s t r i c t s . This will be done by s ta te 
Governments. 
Voluntory Efforts in Adult Education & Early Childhood 
Education t 
Orientation courses for professionals from minority 
communities to motivate e f for t ; attaching one centre 
to a l l minority ins t i tu t ions to create awareness of these 
scheme and to t ra in supervisors for mult ipl ier ef fect . 
This wil l be done by State Governments. 
Libraries , Reading Rocans and Extension work t 
Scheme for encouraging se t t ing yp of l i b r a r i e s , 
reading x rooms e t c . in minority areas, p i l o t project 
for educational extension work in a few blocks on an 
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experimental basis* This wi l l be done by State Govern-
ments which wil l provide adequate finances for the purpose. 
Minority Managed Educational Ins t i tu t ions : 
i) Clear guidelines for recognition and for timely 
disposal of appl icat ions. Each s ta te Government 
to formulate i t s recognition policy and giving 
wide publici ty to t h i s . 
i i ) Effective monitoring arrangement should be made 
to see the proper impliementation of the programmes. 
i i i ) Scheme for set t ing up of a state-wise Federation 
of minority in s t i t u t ions , to help in seeking 
Co_operation of minority ins t i tu t ions in effective 
impliroentation of educational upl i f t measures, 
in ensuring minimum infrastructure f a c i l i t i e s , 
maintaining academic standerds and protecting 
the in te res t of teachers, these bodies to be 
of f ic ia l ly recognised and ass is ted. 
Area Approach t 
Special attention to the i l l u s t r a t ive l i s t of 40 
minority concentration d i s t r i c t s in locating schools so 
that minority children ahave access in matters of admission. 
The l i s t of 40 d i s t r i c t is appended. The s ta te Governments 
may include other d i s t r i c t s on the basis of the concentra-
tion of other educationally backward minor i t ies . 
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Scheme for Scholarships ETC, » 
Scheme for scholarships for weaker sections on roerlt 
cum-means basis, with in built system of placement in 
good institutions, fee exemption/fee conceBsion/compen-
sation for opportunity cost for artisans and other weaker 
sections, such help could be routed through voluntary 
Societies of all India repute. To be implemented by state 
Governments. 
Organisational and Management Issues » 
i) Bench Mark Survey and Research Studies 
Arrangement Bench mark survey and periodical 
surveys to asses the increase in literacy and in 
educational attainments; scheme for periodical research 
studies on various aspects to improve the effectiveness 
of remedial measures, especially relative availability 
of schools in minority concentration areas. This will 
be done by state,Governments. 
ii) Association of Educationally Backward Minorities 
with Boards of Education and other Advisoiry bodies t 
Educationally backward minorities to be associ-
ated with various education Boards and Advisary Committees 
at central and state levels. 
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iii) Monitoring Arrangements s 
A cell will be created in the Union Education 
Department and in the State Education Departments to 
monitor effective implementations of these measures. 
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CHAPTER -» III 
MLTHODS 
The present chapter is concerned with the method 
of the study. As wention^d in the first chapter the 
present study has been carried out to bring to light the 
present podiition of the schools run by minority commu-
nity in Aligarh. In order to achieve the objective 
selection of suitable methods of research is essential. 
IThe methods used are brielfly outlined below. 
Research s There are a number of popular definitions 
of 'research*. Several different meanings are attached 
to the term. 
According to J.W. Best s research is an "intellectual 
activity which brings to light new knowledge or corrects 
previous errors and misconceptions and adds in an orderly 
way to the existing corpus of knowledge. 
The term 'research* and scientific method* are 
sometimes used synonymously in educational discussions. 
Although it is true that the terms have some common 
elements of meaning, a distinction would be helpful. 
Research is considered to be the more formal, 
systematic and intensive process of carrying on a 
1. "Research in Education* by John W. Best, 
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scientific method of analysis. Scientific method in 
problem solving may be an informal application of pcoblem 
identification, hypothesis formulation, observation, 
analysis, and conclusion • 
Research is more systematic activity directed 
toward discovery and the development of an organised 
2 body of knowledge. 
"Research may be difined as the systematic and 
objective analysis and recording of controlled obser-
vations that may lead to the development of generalisa-
tions, (fiprinciples or theories, resulting in prediction 
3 
and possibly ultimate control of events. 
Educational Research t Educational Research implies 
the scientific method to study the educational problem 
and to give a solution for its improvement. The educational 
research is described by Travers in the following words. 
"Educational jresearch is that activity which is 
directed towards development of a science of behaviour 
in educational situations. The ultimate aim of ruch 
a science is to provide knowledge that will permit the 
educator to achieve his goals by the most effective 
method. 
3u 
Educational resbrch usually employs method of 
descripi:ion/ explanation* interpretation, sympathetic of 
intintive understanding methods which are mainly specu-
lative and deductive in character and which rarely 
furnish results that can be subjected to measurement 
of mathematical• 
The importance of educational research in national 
development in now being increasingly realised all over 
the world , This is apparent from the educational progress 
in developing countries, particularly from the fact 
that education has become more and more effective, dynamic, 
and purposeful in countries where research has flourished 
It is on the basi s of research that the function of 
education has been broadened. Educational research has 
a great bearing on the role of education in introducing 
social and economic changes. 
Types of Research t Any attempt to classify types of 
educational research poses a problem. Every testbook 
suggest a different system of classification. Actually 
all research involves the elements of observation# 
description and analysis of what happens under certain 
circumstances. A rather simple three point analysis may 
be used to classify educational research. Practically 
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all studies fall under one or a combination, of these 
^ 1 types. 
1. Historical Research i This is concerned with the 
past and attempts to trace the post as a means of 
seeing the present in perspective. The use of histo-
rical sources and techniques in the field of education 
is known as historical research method. Historical 
research justifies itself when used to find out the 
solution of the present day problems on the basis of 
the experiences of the past. 
2, Experimental Method s It is oriented towards the 
discovery of basic relationships among phenomenes as 
a means of predicting and eventually controlling 
their occurence. The experimental method is generally 
regarded as the most sophisticated research method 
for testing hypothesis. 
Despite its scientific vigour, experimentation 
is only one aspect of the scientific method, for 
the scientific method involves a great nvimber of acti-
vities of which experimentation is simply an important 
form. 
3 •> 
For the present study description method 
would be the roost suitable method, because it involves 
the collection of data from the schooljs of Aligarh 
run by minority community. 
3. Descriptive Research } It is concerned with the 
present and aims at determining status of the pheno-
menon under investigation in terms of conditions, 
practices, beliefs, processes, relationships. 
Design of Sample t 
One of the most important problems in soclaji res-
earch is the problem of sampling. A survey may be conduc-
ted by either of the two methods » 1. Census Method or 
(2^  Sampling Method. When the whole area or population 
of persons is contacted the method is known as census 
Method. On the other hand when a small group is selected 
as representative of the masses it is known as sampling 
method. 
1. Census Method of Investigation i It is very rarely 
used, especially in case of social phenomena. The 
most important and large scale census type survey is 
probably the census of population that is undertaken 
after regular intervals in es^ ery country. In India 
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to census of population is conducted every tenth 
year. This is the biggest comprehensive study under-
taken by the government. 
2. Sampling Method t As explained above when a small 
group is taken as the representative of the whole 
the study is called sampling study. The whole group 
from which the sample has been drawn is technically 
known as universe or population and the group actually 
selected for study is known as sample. Thus universe 
and population have to be taken in connection with 
sampling in entirely different context. 
The choice of a sample as representative of the 
whole group is based upon the following assximptions. 
1. First assumption of sampling is that the sample is 
similar to the population in many respect* so that 
a study of sample will throw significant light upon 
the whole population. Although things, specially social 
phenomena, appear to be very complex in nature, so 
that no two things appear alike. Beneath this appa-
rent diversity there is underlying fundamental unity. 
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2. The second assumption is that it is possible to draw 
a representative sample. It has been proved that if 
a certain number of units are selected from a mass 
on purely random basis, every unit will have chance 
of being included and the sample so selected will 
contain all type of units, sothat it may be represen-
tative of the whole group, 
3, The third basic factor is the fact that absolute 
accuracy is not essential in case of mass study. 
In large scale studies we have to depend upon averages 
which are considered fairly significant in any type 
of enquiry. 
Due to limited time, effort, energy, and money 
survey of the entire district ofAligarh is not possible 
for a student of M,Ed, Selection has to be made, represen-
tation of parent population have to be found. 
For the purpose of this study Schools of civil 
lines and adjacent areas were selected, as they may be 
considered to be representative of parent population 
the reasons are given below, 
1, People of allincome groups ranging fnnm which to poor 
reside in this vast area. 
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2. Profession of people living in this area range 
from top businessman, professors, teachers, clerks 
fourth grade employees, labourers and rickshaw 
pullers. Thus representing a cross section of diffe-
rence of socio-economic strata and income groups. 
3. The sample population represents different religions, 
cultures, and subcultures. 
4. Children of almost every socio-economic group in this 
area go to a school-good average, or poor» 
Tools of the study s 
Questionnaire : The most important tools generally used 
in social surveys are schedules and questionnaires. Really 
the two forms are similar in nature and these very slight 
difference between the two as far as construction is 
concerned. The only difference between the two is proba-
bly the fact that while the schedule has to be used in 
direct interview or direct observation and is filled by 
the field worker himself, the questionnaire is generally 
mailed or handed over to the respondent, to fill it up 
and hand over for return it ot the sender. 
George A, Lundberg has given a good classification. 
He classified questionnaire as t 
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1) questionnaire of facts, which requires certain 
information of facts from the respondent without 
any reference to his opinion or attitude about them. 
2) questionnaire of openion and attitude, in which the 
informatit's ppinion attitude preference regarding 
some phenomena is sought. 
For this study a questionnaire has been used, A 
questionnaire of facts was developed to collect facts about 
schools belonging to minority community around the civil 
lines area of Aligarh. 
To make questionnaire more effective following 
points were considered and incorporated. 
1. The questionnaire should not be too lengthy. 
2. The appearance of the questionnaire should be 
attractive. 
3. The drafting of questions and language used should 
be done carefully. It should be simple to comprehend 
and understand. 
4. Proper sequence under suitable heandings and sub 
headings should be maintained. 
5. Suitable number of questions should be put under 
each headings. 
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6. Repeatation of ideas information or questions should 
be avoided. 
7, Questions of personel nature should not be asked, 
because answers to such questions may embrassing to 
the respondants. 
Therefore true information may not come up. At best 
he may get half truth. 
Advantages of questionnaire t 
1. The cost of conducting research in sufficiently low. 
The researcher has to spend for printing of question-
naire or postage charges, 
2. Under this method a much larger sample may be selected 
and people dispersed are very long distances can be 
contacted without any extra cost. 
3. Questionnaire method has also been found to be more 
useful where information has to be gathered at 
regular intervals. 
4. Questionnaire has some special advantages as regards 
validity of information. Some people are generally 
more shy intalking to a stranger. Their personal 
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matters, then in writing them down. Besides the 
render need not put inhls signature or address on 
the form. 
5« Reply may be received in a much smaller time, provi-
ded the respondents co-operate.with the investigator. 
Limitations of a Questionnaire Method s 
1• The information gathered through questionnaire cannot 
be said to be very much reliable. 
2. Most of the questionnaires are poorly filled some 
of them are lift out altogether, others may be filled 
in such a way that it may be difficult to follow 
what the respondent actually means. There may be 
defects of language. Abbreviations may be used in 
replies which may prove to be confusing. 
3. The writing on the questionnaiire is sometimes 
illegible. Pencil is sometimes used. Often there 
is too much erasing or over writing so that it becomes 
very difficult to follow the replies, 
4. sometimes response is poor, A sufficiently large 
number questionnaires are not received back, thus 
causing a bias in the sample. 
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5. In case of questionnaire the respondent gets suffi-
cient time to supply manipulated information and 
it is very difficult to detect the error so caused. 
6. The field worker do not establish any personal contact 
in case of a questionnaire. 
Thus it is difficult to remove any doubt if it 
arises. 
Thus questionnaire is thus suitable for questions 
are designed to gather information about the location, 
condition, working and effeciency of the schools. 
It is also more useful when the people to be contacted 
are scattered over a wide range geographycally, it is generally 
used in case of exploratory work before beginning more 
intensive study. 
The questionnaire for the present study has been 
developed which contains items regarding various aspects of 
the schoojb. 
Investigator himself visites the schools and collected 
the required data by contacting the principal, teachers 
and clerks. 
Alongwith the questionnaire to supplement, compliment 
the information gathered make it more useful and reliable. 
Following areas (headings and subheadings) are included 
in the questionnaire. 
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Heading/Sub-headlng 
A - General Information Q.No« 1 - 7 
B - Location 8 - 12 
C - Building (physical f a c i l i t i e s ) 13 - 25 
D - Library 26 - 30 
E - s tudents 31 - 34 
F . - Teachers 3 5 - 4 0 
G - Curriculum 4 1 - 4 5 
H - Co-cur r icu la r a c t i v i t i e s 46 - 49 
I - Teaching a ids 50 - 56 
J - Health and Nutr i t ion 57 - 65 
K - Exams (Evaluation) 66 - 67 
L - Management and Finance 68 - 70 
M - supervision 71 - 76 
Tools t 
In the p resen t study following too l s were used 
to c o l l e c t the re levant d a t a , 
1, Questionnaire 
2, Observation of records and school building. 
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Chapter - IV 
BACKGROUND OF ALIGARH DISTRICT 
Aligarhv Pargana Koil, Tahsil Allgarh. 
The headquarters of the district are located In 
the civil station of Allgarh, a name originally applied 
to the famous fortress situated some distance of the 
north, and now ccHnmonly employed to devote not only 
the old cantonment and civil lines, but also the city 
of Koll, though the latter name is still in general use* 
Koil stands in 27°53'N and 70°4*E., at a distance 
of 875 miles by the East Indian Railway from Calcutta, 
308 by the grant trunk road from Allahabad, 49 miles 
north from Agra and 80 miles frcwn Delhi. The grand trunk 
road. Skirts the eastern part of Koil, separating the 
city from the civil station, and through the former 
runs the provincial road from Agra, 
Metalled roads lead north wards to Anupshahar 
north-east wards to Atrauli, Sauth-west wards to Iglas 
and west wards to Khair. The railway station lies close 
to the grand trunk road and this also serves as a 
terminus for the branch line of the Oudh and Rohilkhand 
Railway from Bareilly. 
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Following Is the description of Aligarh d i s t r i c t . 
In general, and Tahsll Roll in partic»ilar; with, which 
the study i s related. 
Aligarh d i s t r i c t has an area of 5019 Kras. and a 
population of 2,574,925. Thus the density of population 
in Aligarh d i s t r i c t i s 513 per Km, 
Tahsil Koil in Aligarh d i s t r i c t has a long history 
and rich back ground. 
Total population of th i s Tahsil i s 721,884 with 
390,157 males and 331,727 females. The most s tr ikes 
thing about population of th i s Tahsil i s that total 
rural population i s 365.807. While tota l urban popu-
lat ion i s 356,077. These two figures are very c l o s e . 
Generally, i t i s expected that rural population wi l l 
be thiree times as much as urban population, as 75% of 
Indians being form reside in riiral v i l l a g e i . e . rural 
areas. 
As the table nximber 2will show to ta l population 
in the rural area i s 365.807 with 199365 males and 
166,442 females. 
Corresponding figure for urban area are 365,077 
as to ta l population with 190,792 males and 165,285 females. 
Although these figures indicate that the difference 
between the total of Rural and Urban population i s 
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slight but the difference in the density of population 
is great* more than ten times. This has educational 
significance for both the urban and rural areas* For 
the wrban area the importance is that the population 
is clustered and it is comparitively easy to establish 
school for them. For rural areas there is a problem of 
location of a school. Where should it be established ? 
Ideally, a school should be centrally located so that 
no pupil has to walk more than a mile. But there are 
local consideration politics involved in choosing a 
location of a proposed school. 
This study is not concerned with the rural areas. 
Thus the attention is focused upon the urban areas 
Not even the entire urban area is the scope of this 
study. It is limited to a section of urban area adjacent 
and/or around Aligarh Muslim University Campus. 
FINDINGS 
Intensive study of schools of civil lines area 
Aligarh managed by minorities of India. For the present 
study 20 schools of civil line area managed by minorities 
of India were related. A questionaire consisting 75 
questions way^filled up by collecting information through 
various ways and meansfrom these schools. 
1^ ' 
Location of the schools s 
Hear the In thickly Near grave In a Near a 
main populated yard/ colony/ high way 
road area crematori- Mohalla 
um 
Number of 
schools y « b -i 
Percentage 45% 20% 25% 10% 
As it is shown in the table that majority of the 
schools (i.e. 45%) are located near the main road. Twenty 
percent of the schools were found to be located in thickly 
populated area, Po-rty percent of the schools are located 
near the main road. 
Only 10% are located near a highway. Thus all the 
schools are easily accessible. It is important to note 
that no school is located near a graveyard and/or 
Crematorium, 
Roads passing near the schools , 
concrete Gravelled Black topped Brick 
NO, of 9 4 2 5 
schools 
Percen tage 45% 20% 10% 25% 
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Compared to the surrounding bulldinqs/houses the level 
of school building is $ 
Lower Higher Same level 
3 13 4 
15% 65% 20% 
i - - - - • • — - • - - - — I 
Roads passing near the schools are 45% concrete, 
20% gravelled, -10% , 25% brick roads. This indicated that 
all the schools are easily accesible ccwnpared to the 
surroundings, buildings and houses situation of the 65% 
of the schools is higher while 20% of the schools are 
on the same level, Eifteen percent of the schools are 
situated on the lower level of the surroundings. This is 
not desirable, as water-logging can take place. The 
surroundings may become dirty and unfit for health. 
Is there marshy place or water logged land near the schools i 
Yes NO 
No. of 3 17 
Schools 
%age 15% 85% 
Eighty five percent of the schools are situated 
away from water logged land, pond or pool, but 15% 
are near water logged areas. This percentage is identical 
to the above mentioned 15% schools whose situation is 
lower than their surroundings. 
i-" t 
Source of noise pojutloft 
Highway Industries Rly. s tat ion Bus s t a t i o n / 
cinema 
Number of , 3 
schools 
Percentage 10% 15% 
Ten percent of the schools visited are situated 
near highway. This is the same figure as indicated in 
question No. 1, Table 1, Fifteen percent of the schools 
are situated near industries. This poses the problems of 
noise polution. All other schools (i.e. 75%) are away from 
highways, industries« cinema house, Rly. station, bus 
station* 
Upto which level this institution provides Education t 
Primary Junior High Secondary Hr. secondary 
school 
Number of 11 4 2 3 
Schools 
%age 55% 20% 10% 15% 
Majority of the schools under the study are 
primary schools - 55%, Junior high school 20%, secondary 
schools 15%. 
4S 
Does the school has a building of its own ? 
Yes No 
Number of 14 6 
Schools 
%age ^0% 20% 
Seventy percent of the school studied at 
buildings of their own while the rest 30% do not have 
their own buildings* 
Shape of the school building s 
Rectengular I type L type U type 
14 4 2 
10% 20% 10% 
Seventy percent of the schools studied have I 
shaped buildings 20% H shaped and 12% L shaped buildings. 
Type of construction of the Schools t 
Lintel Kachcha thatched Tinshed dpen space 
building roof 
17 3 
85% 15% 
4S 
Eighty f i v e percent of the schools have roofd 
made of re inforced brick or re inforced concrete only 
10% schoo l s have t i n r o o f s . No school in t h i s area 
under i n v e s t i g a t i o n operates in the open, t i n sh^dd 
or thatched r o o f s . 
A l l the schools s tudied have e l e c t r i c i t y . 
The b u i l d i n g s are ; 
Donated Rented Owned Loaned 
Number of 
.ISchDolg 4 4 12 
%age 20% 20% 60% 
S i x t y percent schoo l s have i t s own bui ld ings 
while 20% schools have b u i l d i n g s on r e n t , while 20% 
of the s choo l s have b u i l d i n g s which have been donated t o 
them. 
Total number of rooms (Labs . , l i b r a r y , s t a f f rooms) t 
1-3 4-6 7-9 30-40 
No. o f 7 
Schoob . 
«!iano 3 5 % 
8 
40% 
4 
20% 
There i s great v a r i a t i o n in the number of rooms, 
l i b r a r y and laboratory between the s choo l s s tudy. Twenty 
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percent of the schools have 30 to 40 rooms, 5% 7 to 9 
rooms. Majority (i.e.) 40% have 4 to 6 rocans. Close to 
this thirty five percent have only 1 to 3 rooms. 
In the large institution having 30 to 40 
rooms. 
All the schools (i.e. 100%) have electric fans. 
All the schools studied have urinals. 
Two third i.e. (65%LOf schools) claim to have 
first aid facility while the rest do not have such 
facility. 
Drinking water facilities are available at 85% 
of the schools studied, while 15% of the schools do 
not have this basic facility. This must be a problem for 
the pupils especially in warm weather. 
The type of furniture for pupils « 
Wooden furniture steel furniture Mats Floor 
No, of 16 4 
_SchooL _ 
%age 80% 2 0% 
A great majority of the schools studied i.e. 
80% have wooden furniture while the rest i.e. 20% claimed 
to have steel furniture. No school uses mats or floor for 
seating of students. 
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Ninety percent of the schools have black boards 
but 10% do not even have this basic necessity. 
Only 25% schools have a laboratory facilities 
for high school students. 
Only 20% schools indicated to have library 80% 
do not have library facilities at all. Schools claiming 
to have libraries seem to have small seating area. 
Accomodation for 20 to 30 students is available. 
Only 2 schools indicated that they have a trained 
librarian. Twenty percent of the schools have books 
to be sead only in the library. The rest 80% of the 
schools do not have any library and books for the library, 
Most of the students are from the families belonging to s 
Economically weak Average Above average Very poor 
No, of ^ ,, 
Schools 6 11 3 
%age 30% 55% 15% 
Following is the break down of students regarding 
their economic background. A great majurity that is 55% 
belong to average income groups, 30% to economically 
weak and 15% to above, 30% to economically weak and 15% 
to above average income. 
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Reason of poor achievement of the s t u d e n t s l a s t year s 
Poor F i n a n c i a l Poor t e a c h i n g C a r e l e s s n e s s Shor t d u r a t i o n 
c o n d i t i o n of of g u a r d i a n s of Academic yea r 
p a r e n t s 
No. of 7 3^ 3 
SChOTrfLS 
%age 3036 6536 
The r e a s o n s g iven by the s choo l s fo r poor 
achievement of the s t u d e n t s a re a s f o l l o w s . 
A, C a r e l e s s n e s s of p a r e n t s / g u a r d i a n s towards t h e i r 
c h i l d r e n / w a r d s 6556. 
B. Poor f i n a n c i a l c o n d i t i o n s of p a r e n t s / g u a r d i a n s 3536. 
Medixim of I n s t r u c t i o n « 
Hindi Urdu E n g l i s h H i n d i , E n g . , Urdu 
N o , o f « 1 1 5 A 
schools •"• 1 1 2 6 
56age 5% 5% 60% 30% 
Majurlty of the schools (I.e. 6O36) claimed to 
have English as a medium of Instruction, 3O36 Indicated 
claimed to have English urdu and Hindi all three media 
of Instructions. Five percent schools Indicated urdu 
as medium of Instruction another 5% Hindi as a medliim 
of Instruction. 
5? o 
Method of teaching j 
Lecture Lecture Demonstration Problem Question/ 
Answer 
No, of 4 5 11 
Schools 
%age 20% 25% 55% 
MajOr^tyco£tsGb!QOlSs(i.eii 55%i cidimed question/ 
answer to be the main method of teaching, lecture 
demonstration method adopted by 25% and lecture method 
by 20% of schools. 
Provision of physical education indicated by 75% 
of schodiji, one-fourth (i.e. 25%) do not have any such 
arrangement* 
Language used by a great majority the pupils 
inside as well as outside the classes was urdu 80%, and 
a mixture of urdu and English by 20% of the students. 
Vocational training at these schools was book 
craft claimed by 40% of the schools and tailoring 5%. 
Majority of the schools (i.e. 55%) do not provide 
vocational training. 
Co»curricular activities $ 
Educational Debates Eete/Mushaira Essay canpetitlon 
tour K«vi sammelan 
4 4 5 7 
20% 20% 25% 35% 
Fol lowing I s the n a t u r e of c o - c u r r i c u l a r a c t i v i t i e s 
in the schoo l s t u d i e d , 
Eassy c o m p e t i t i o n s seem t o be more p o p u l a r , 
i n d i c a t e d by 35% of the s c h o o l s , P e t e / m u s h a i r a / K a v i 
Sammelan claimed by 25%. 
Dej^ates by 20% and e d u c a t i o n a l t o u r s by 20% of the 
s c h o o l s . A m a j o r i t y i . e . 65% claimed t o o r g a n i s e annual 
f u n c t i o n s a t t h e i r s c h o o l s . Ten p e r c e n t of the s choo l s 
claimed t o have p a r c e n t t e a c h e r a s s o c i a t i o n . 
Only t e n p e r c e n t of t he schoo l s use t e a c h i n g a i d s . 
They a l s o c la imed t o have used them o f f . 
Only 30% of the s c h o o l s have a p l a y g round . 
Performance of the s t u d e n t s in games and s p o r t s j 
Efltcellent Good S a t i s f a c t o r y Poor 
3 7 10 
10% 35% 50% 
Half of the s c h o o l s i . e . 50% were s a t i s f i e d w i th 
the performance of t h e i r s t u d e n t s i n games and s p o r t s * 
35% cla imed i t t o be good, 15% c o n s i d e r e d i t t o be 
e x c e l l e n t . 
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Total niiinberot teaehers In 20 schools I s 177 
out of 177, 35 are males and 142 teachers are females. 
Their percentage i s 19.77% and 80.22%. This shows that 
mostly teachers in these schools are females. 
As far as the data of trained and untrained teachers 
i s concerned, this shows that mostly teachers are t rained. 
As far as qualification of the teachers are concerned, 
out of 177 teachers, 35 teachers are In te r , 10 teachers 
are graduate, 52 are Post graduate. 
The performance of the teachers in most of the schools 
l a s t year was good. 
The investigator has found out through personal 
interview of teachers tha t the economic condition of teechers 
i s not sat isfactory and education authori t ies do not pay 
proper at tention towards the i r problems and d i f f i c u l t i e s . 
yj i 
School has the facility of t 
i'irst aid Health cheak Health cheak up by social 
up by health and preventive medicine Deptt. 
officer 
13 2 5 
60% 10% 25% 
Health cheak up by s tudents by Dep t t . of Social 
and prevent ive Medicine J .N. Medical c o l l e g e , Aligarh 
Muslim Univers i ty y,as done a t 25% of the schools . At 
another 10% t h i s duty was performed by the hea l th o f f i c e r . 
The r e s t i . e . 65% of the schools do not have 
any such arrangement* bu t , claimed to have provision of 
f i r s t - a i d . 
None of the schools provided mid-day meal. 
Most common disease among the s tudents was 
stamachack, 45%. Fever was next 40% and disease of e a r / 
nose / th roa t 15%. 
Correnon disease found among the s tudents t 
^ — ^ ^ ^ ^ ^ ^ - ^ l l ' • llll — l •I..IIIIIII I . . . I I . , | , . | | . , I . . , „ . . • . _ , . M M , | . „ M M . I. I — I n i l - '• !•! Ill • . i i y i . . r . l l . « II . 1 . - i - i . . . i l l . • I I I I . 1 . . I l l . . ^ 
Fever Stomachache E a r , Nose, s k i n d i s e a s e 
t h r o a t 
d i s e a s e s 
8 9 3 
40% 45% 15% 
o o 
Among the most common diseases indicated was 
measles 40ft# followed by whooping cough 35%/ eye flu 
50%, small pox 50%. Although officially is claimed that 
small pox has been eradicated from the country but in 
actual practice there are still stray cases of small pox, 
which are not officially recognised by the municipal 
health authority, perhaps because there is a declared 
award of Rs. 5000. 
Reasons for poor health of the students s 
Malnutrition In adequate knowledge Imbalance under 
of meal of guardians diet nerishment 
4 3 
20% 15% 
Reasons of poor health of students indicated by 
the schools is inadequate knowledge of balanced meals 
by the parents/guardians 20%, imbalanced diet 15%. 
Frequency of exams in the schools t 
^ l ^ ^ ^ ™ ^ ^ ^ " ^ " " " ^ ^ ^ " " ^ " " " " " " " " " i».i..—. — - . ..II... . I Mil I . .Ill I •m^mm—m'r,^, .•« 11 • —m^^m 
Monthly test Terminal (quarterly) Half yearly Yearly 
3 2 
15% 10% 
b3 
All the schod)ls I.e. 100% claimed to use written 
tests (objective and essay type mixed) for education 
purpose. 
Administrative control of the schools : 
PclVate managed Govt, aided Municipal 
Board 
Managed by 
board or 
committee 
5 
25% 
4 
20% 
Ten percent of the schools surveyed Indicated 
to have qua r t e r l y examinations (quar te r ly , half year ly 
and annual examinations)• 
Only 15% of the schbols claimed to have monthly 
t e s t s . 
Main source of finance s 
Govt, g r an t Fees Donation Pees & Donation (both) 
4 
20% 
10 
50% 
6 
30% 
Half of the schools I.e. 50% depend on fees from 
the students as the main source of their finances, 30% 
on fees plus donations. Only 20% of the schbols Included 
in this study get government grant. 
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Contingency funds i 
Yes No 
8 12 
40% 60% 
Majority of the schbtois i . e . 60% sdL do not 
have contingency funds. 
I s there supervision of c l a s s room teaching ^ 
yes No 
— • • • • • - -
No. of 12 8 
.95hPol „ 
%age 60% 40% 
Supervision of class room teaching was 
claimed by 60% of the schhols while 40% do not have any 
such provision. 
The frequency of inspection of the schools t 
Yearly Biannually Occassional Surprise visit 
visit 
8 12 
40% 60% 
61 
All schoolsi,e, 100% in<aicated provision of 
school inspection. Sixty percent indicated that this 
inspection was in the form of ocassional visit (not 
regular) while the rest 40% said that the inspection 
was on yearly basis* 
t2 
CHAPTER - V 
C O N C L U S I O N 
1. All the schools studied are e a s i l y accessible and the i r 
surroundings are adequate . 
2 . Roads passing near the school are s a t i s f a c t o r y . 
3 . Most of the Schools (65%) are s i tua ted e i t h e r higher 
or the same level compare to the adjecent bu i ld ings . 
4. A Great majori ty of the schools are away from ponds 
pod, and water logged a r e a s . 
5. Fif teen percent of the schools are located near i n d u s t r i e s , 
Tttis poses the problems of po lu t ion . 
6. Only 20% of the schools are housed in rented b u i l d i n g s . 
7. Fif teen percent of the schools do not have dr ihking water 
f a c i l i t i e s . 
8. Seats for pupi l s were ava i lab le in a l l the schools . 
9. I t i s ev ident from the data t ha t 10% of the schools 
donot have black boards which i s most important, in the 
teaching learning p roces s . 
10. I t has been found t h a t 75% of schools have no labora tory 
f a c i l i t i e s which i s most important for science s tudents 
a t high school leve l to perform. Therefore i t i s necessary 
b3 
to have laboratories to make the science subject more 
Interesting and easier. 
The library facilities have not been found to be 
satlsfa-ctory. Library facilities are also Important 
from the point of view that back ground of the majority 
of the students came from economically weak and average 
In-come groups who are not able to purchase.costly books. 
11. jihese ssA ' both lack of laboratory facilities 
and lack of library facilities In most of the schools 
seem to be the one of the reasons for poor achievement 
of the students. 
12. Majority of schools do not have mother tongue as their 
medium of instruction. 
13. Majority of the schools have been using traditional method 
of teaching. 
14. It is evident from the data that 25% of schools do not 
have physical education arrangement. 
15. Majority of school<do not conduct sufficient co-currlcular 
activities however the meaning of education Includes 
all these activities to develop alround development of 
the students. 
16. In the present study it is found that 90% of schools 
do not use teaching aids. 
l>*i 
17. The study a l so revea l s t h a t 75% of the schools do 
not have medical f a c i l i t i e s where the check up of the 
s tudents may be done. 
18. The s tudents of major i ty of the schools were found 
to be suffer ing from various d i s e a s e s . I t riiay be due 
to lack of proper medical f a c i l i t i e s in the school 
and/or lack of knowledge of heal th and hygiene on the 
p a r t of pa ren t s /gua rd ians . 
19 . Midday meals are very necessary spec ia l for the pup i l s 
of low socio-economic i t iasses as they may have not a 
good breakfas t a t home. 
20 . Some of the diseases may be caused by mal nutrition and 
unbalancedadiet of the pupils. Again the reason is 
ignorance and poverty of the parents/guardians. 
21. All the school claim to use a combination of objective 
as well as essay type tests for evaluation of the students, 
22. It is good that 100% of the schools have been using 
objective type and essey type tests to evaluate the 
performance of the students but most of the schools have 
not been found to be having the arrangement of continuous 
evaluation of performance throughout the year. 
23. It is claimed that 100% of the schools have some provision 
of school inspection and supervision but the arrangement 
was not found to be satisfactory as there is inspection in 
the form of occasional visit. 
bS 
1. For the health of the students and effective teaching 
schools should be away from industries to avoid air and 
noise polution. 
2. Many institutions do not have sufficient nuinber of rooms. 
Addition of rooms is recommended. 
3. Basic drinking water facility at bast a hand pump should 
be Installed. 
4. It is necessary to have laboratories to make the science 
subject more interesting and easier. 
5. To overcome the problem of poor achievement of the students 
library and laboratory facilities should be provided, 
and/or improved. 
6. To help the poor and needy students a book-bank should 
be developed. Also, school should provide books on rental 
basis. 
7. The school should adopt mother tongue of majority of 
students so that the best results may be achieved. 
8. For the physical develofmient of the pupils physical 
Education games and sport should be made an integral 
part of the school programme. 
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9, To development of alround personality of the students, 
school should conduct variety of co-currlcular activities, 
10. More and more teaching aids should be used, if the 
concepts have to be made clear, comprehension and under-
standing have to be reached. Teaching-learning process 
will be improved immensly. 
11. Those shools which do not have medical facilities should 
arrange for them, either through municipal health develop-
ment or through social & Preventive Medicine Department 
of J.N.Medical College, A.M.U. Aligarh. 
12. Midday meals should be provided by the school so that 
pupil from low income group may have refreshments at a 
minimum cost. The cost is reduced when bulk quantities 
are purchased. 
13. In the schools where roost of the students are trom 
economically backward classes, the school should take 
care of the students health b\ referring them to the 
agencies such as community health centres where they 
can get free treatment. These centres are open in the 
evenings. 
14. The school should conduct monthly tests so that the 
performance of the students may be known regularly 
and difficulties of the pupils in specific areas may 
be diagnosed early. This will reduce failures and 
drop outs. 
L7 
15, Effective supervision of the schools throughout the 
year and periodic inspection a t l eas t once-a year is 
most essent ia l to maintain reasonable standards of 
performance. 
16. Schools should conduct informal classes for the parents / 
guardians a t the school in the afternoon or evenings 
to help them Understand the basic concepts of health 
and hygeine,They may be helped to real ize that balanced 
meals need not be c o s t l i e r . 
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